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Implementation of the RAR English Teaching Strategy to
Achieve Instructional Effectiveness

Lu, Cheng-Hsiung
Abstract

The purposes of this study were twofold: (1) to understand my students’ previous
English learning experiences, and (2) to examine whether the established RAR English
teaching strategy could fulfill the instructional effectiveness in the empirical teaching set-
tings. The action research method was adopted to fulfill the needs of this study, and the
conclusions of the study were summarized as follows:

1.Three phases existed with my students’ English learning experiences: (1)
merry-go-round at the elementary school level, (2) back-to-the-grind at the junior and
senior high school level, and (3) flying-over-the-sky, to-be/not-to-be, or
crash-to-the-ground at the university level.

2.Lived experiences of the teacher could be utilized as the rationale for designing
English teaching materiatls.

3.Assignments in the class provided students with hands-on English learning activi-
ties, and facilitated them to become active participants, rather than silent recipients.

4.Students were motivated to learn the contents by showing them photographs with
the assistance of instructional technological equipment.

5.Students’ reflective journals enabled me to revise my teaching strategies and to
achieve the “double-feedback” effect.

6.With the RAR English teaching strategy, the interaction between students and me
was satisfactory, and students expressed positive attitudes toward English learning.

Keywords: curriculum and instruction, effective teaching, English teaching method, RAR
English teaching strategy o
Lu, Cheng-Hsiung  Associate Professor, Department of Curriculum Design & Human Potentials Development,
National Dong Hwa University

221 -



AR S R R IAT

] RAR TR DUERE B2

"B EME
HikEXSREAIRBRMESA

" E

AMELEABRRELBLOALE Y REB AR RAR AX KL RSB TARS
RG> ERAXRBKENAG L 65 EAELR > RE—FHTEREHRT » A5t
RZ BT -

1L2ERXXHNZERBTHRIBE : (DI ERBRGREVEE » OB~ FF
BB EXGRELE » ARQ)KRERBEYHRAEMMEY ~ AR R sofT A7
LT~ REKGXOAEELY -

2HEFEERBRTH BRI RIEM AR GEA -

SRELTEATMRI LT EY > AR L LY RERAMESLH > AX
REBESZ -

4ERABENBEIABR TR RUMELGEEAE -

SHOPANEOMER  SEHERS > 243 TR ETEH) IHE -

6RAR XX HLZREREFL L MELHURIZEFRALDFLGRE-

RASEEE - BRIZEBUR » BUHER » RNXHPE - RAR FEXXHBEKIS -

"BEM AELREXSRAR RGNS A S\ 2

-22.



Implementation of the RAR English Teaching Strategy to Achieve Instructional Effectiveness

Introduction

In terms of teaching, the traditional
themes of the study are to ask “what to teach”
and “how to teach.” The first theme refers to
the nature of curriculum, while the latter con-
cemns about teaching aspects. As a matter of
fact, the teaching process involves the transac-
tions between the teacher and the students.
The teacher is a message sender, while the
students serve the role as message receivers.
The result of teaching depends on three factors:
(1) teacher, (2) teaching process, and (3) stu-
dent’s reaction. Therefore, when the result is
proved successfully, it is asserted that the
connection among these three factors is ma-
nipulated efficiently. In other words, the
teaching effectiveness is accordingly achieved,
and the educational productivity is satisfacto-
rily enhanced.

In order to achieve the expected teaching
effectiveness, many teaching methods have
been created for such a purpose. From litera-
ture review, these teaching methods include
“The Direct Method,” “Total Physical Re-
sponse, TPR,” “The Audio-Lingual Method,”
etc. In response to the specific era of the time,
these teaching methods have exerted definite
influences on English learning. However, as
the time moves to 2lst century, needs of
learners and teaching environment are varied
according to specific regions or ages of learn-
ers. Thus, it is an endless effort for English
teachers to pursue ways of teaching to achieve
the ideal instructional effectiveness. Based on
such a belief, the RAR (Rationale for the topic,

Assignments in the class, Reflective journals)
teaching strategy is constructed by this author
for English teaching, and for achieving the
expected effectiveness in the instructional
career.

According to the above statements, the
research questions of this study are designated
as: (1) what are students’ perceptions on Eng-
lish learning at different level of schools? and
(2) can RAR teaching strategy bring effective
learning? In corresponding to the mentioned
questions, the purposes of this study are two-
fold: (1) to understand my students’ previous
English learning experiences, and (2) to ex-
amine whether the established RAR English
teaching strategy can fulfill the instructional
effectiveness in the empirical teaching settings.
To accomplish such purposes, elements of
teaching-learning relationship, class manage-
ment, and English teaching methods were ex-
plored to provide literature foundation for in-
vestigating the theme of instructional effec-
tiveness. Consequently, the related elements

are listed in the following sections.

Literature Review

Based on above explanations, the aspects
regarding instructional effectiveness are re-

viewed in the following sequence.

Teaching-Learning Relationship

In the discussion of teaching effectiveness,
it is essential to examine the teaching-learning
relationship in the class realities. Since teaching

is an interactive process that teachers create or
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adapt curriculum to carry out their instructional
activities in expectation of the best learning
outcomes, the teaching-learning relationship
study should include recordings of classroom
activities, observation and interviews of the
students, and assessment of the leaming results
(Nuthall, 2004). In other words, there is an im-
portant clue to reflect the effectiveness or inef-
fectiveness of the teaching, and teaching-
learning relationship can serve as the hint for
identifying the evidence.

Regarding the signs of an effective
teaching-learning relationship, teachers might
examine students’ interests and involvement in
the class to justify whether there was a
worthwhile learning condition happening in
the teaching process. Actually, serving as
managers of the class activities, teachers could
see if students were willingly devoting their
time in the classroom assignments. Indicators
could be always found from students’ verbal
and nonverbal signs of interests and attention
(Hoxby, 2002; Levitt, 2002).

To increase the students’ learning moti-
vation and interests, group work and collabo-
rative assignments in the class not only pro-
vided students with a sense of community that
supported one another, but also created good
chances for practicing their language leaming
with peer classmates. Within such a working-
together environment, students were apt to
take their own responsibility and exerted more
attentive input for the learning of the group
(Domyei & Murphey, 2003). Therefore, the
review of collaborative assignments and

teaching-learning relationship could offer

teachers an opportunity to consider if the se-
lected contexts were appropriate to meet the
needs of students, and the sequence of teach-
ing was suitably set to ensure an effective in-
structional practice.

As stated, the teaching-learning process
should be recorded and examined if the effec-
tiveness could be justified. To ensure the ef-
fectiveness, the author adopted the formative
evaluation sheet (see appendix) to imply the
assessment of students’ learning outcome.
Besides, to reflect the teaching-learning rela-
tionship, RAR strategy inaugurated “reflective
journal” to examine the remarkable occur-
rences in the class setting for future improve-

ments.
Class Management

To cope with students' variability in
learning, Goodlad (2004) proposed that teach-
ers adopted alternatives to promote the teach-
ing effectiveness in the class. Mastery learning
was one of these choices. It emphasized a
combination of large-group instruction and
small-group peer tutoring. Tests were used just
to identify students needing more time and
those who could provide peer tutoring. Similar
techniques have been employed in schools in
England. Children at different ages were
grouped heterogeneously with a common
reading problem. The best reader in the group
was expected to help the other members. Such
approaches supported the mixed ability or-
ganization and resulted in cooperative learning
among the group members.

Based on instructional techniques and
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curriculum adaptation, Riccio (2001) sug-
gested some useful strategies: (1) teachers
needed to adapt learning environments to meet
the individual needs of each student, (2) spe-
cial and compensatory education personnel
should support teachers, and (3) students' in-
dividual differences and abilities should be
described in relation to instructional progress
such as fast or slow learner. Consequently, in a
form of cooperative learning, students of
various abilities were motivated to share re-
sources and had the best iearning outcome.
Student Teams-Achievement Divisions
(STAD) was a model that Slavin (1996) pro-
posed to reinforce classroom cooperative
learning. Students were grouped into hetero-
geneous teams, and took 15 minute quizzes
after they studied with their team members.
The quiz scores were translated into team
scores by a system called "achievement divi-
sions." The quiz scores of the highest six stu-
dents in past performances were compared,
and the top scores in this group earned eight
points for his or her team, the second scorer
earned six points, and so forth. Then, the
scores of next highest six students were com-
pared with the same procedure. By comparing
the scores at the same level, students were
encouraged to work together cooperatively,
and earned more points for their teams.
Small-Group Teaching (Baker, 2001)
was a model for classroom organization. It
required students to select the topics appointed
by the teacher, discuss the procedure for ful-
filling the task, and collect the data according
to individual assignment. Thus, this would

cultivate a high degree of student autonomy
and task interdependence. Combining the
game and instructional tournament into the
student learning, Teams-Games-Tournament
(TGT) presented a design that could promote
the effectiveness of cooperative learning.
Slavin and Cooper (1999) indicated that four-
to five-member student teams were the basic
element 6f TGT. The function of the team was
to prepare its members to perform well in the
tournament. After the teacher presented the
initial class, students were given materials
similar to what would be included in the tour-
nament. Once a week, a tournament would be
held to test how well students learned their
materials. For the tournament, students were
assigned to "tournament tables," and competed
as representatives of their teams. As each stu-
dent earned points at the tournament table, the
score would be counted into an overall team
scores. Consequently, the TGT model pro-
moted a cooperative interaction and rewarded
interdependence among the team members.
According to the meanings of STAD and
TGT, this author divided the class into several
groups which were basically consisted of four-
to five-member students. As the assigned tasks
were given to the groups for obtaining opin-
ions to the issues or answers to the questions,
such a group size was really suitable for topic
discussion and interpersonal communication.
Furthermore, the effect of cooperative learning
in the class could be achieved, when students
had a chance to work together and conducted a
kind of brainstorming to solve the problems.

Consequently, connected to the ideal of coop-
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erative learning, the practice of grouping and
task assignments in the RAR strategy would
attain students’ satisfactory interaction and
make them gladly participate in the group ac-

tivities.
English Teaching Methods

In reviewing the history of English
teaching, many teaching methods have been
created to meet the needs of their times. Be-
fore 20™ century, the commonly used teaching
approach was Grammar Translation Method
that was a teacher-centered phenomenon with
an emphasis on the translation between the
mother language and the second language.
During 1900-1960, various teaching methods
were invented such as The Direct Method, The
Audiolingual Method. These were recognized
as conventional English teaching methods. As
time moves on, some innovative teaching
methods appeared to promote English teach-
ing effectiveness. These methods included
Total Physical Response, Community: Lan-
guage Learning, Suggestopedia, etc. After
1980s, several contemporary teaching meth-
ods have been introduced to increase the port-
folios of English instruction. These ap-
proaches contained Cooperative Language
Teaching, Multiple Intelligences Approach,
Task-based Language Teaching, Content-
Based Language Instruction, etc. Among the
teaching methods, Total Physical Response
and Task-Based Language Teaching are
picked for review due to their applicable po-
tential in the contemporary English instruc-

tional society.

Total Physical Response (TPR)

Regarding the acquisition of a language,
Asher (1982) contended that babies learned
their mother language through observation and
spontaneous responses. For example, when
parents said, “look at Daddy,” the baby would
turn to the direction of the voice; as the Daddy
said, “smile for Mommy,” the baby began to
smile. Henceforth, there existed the dialogue
between parents and the baby, and the baby
always performed physical response to the
parents’ speaking. The phenomenon from the
baby’s acquisition of the language could be
generalized to the learning of a second lan-
guage.

Following the theoretic foundation,
Asher proposed the teaching activities of the
total physical response in the class. The
teacher said the sequential commands first,
and students listened to understand the com-
mands for exerting physical responses. The
commands could be as easy as “point to the
window,” “look the tree,” or contain a se-
quence of completing a task. For example, a
trip to the bank might include a series of 10
commands.

During decades’ practice of Total Physi-
cal Response, teachers asserted several ad-
vantages for such a teaching method: (1) TPR
was helpful for the students who were low
performers in academic aptitude, (2) it main-
tained short-term and long-term memory in
the brain for language skills, and (3) it was an
effective teaching method for children and
adults. As a matter of fact, Total Physical Re-

sponse was excellent to promote an active
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learning atmosphere and promoted the inner
incentives for learning a second language
(Hadley, 2001).

Task-Based Language Teaching (TBLT)

Traditionally English textbooks were
grammatically emphasized with principles.
However, as the trend of communicative Eng-
lish teaching appeared in the language pro-
grams, the task-based language teaching found
its mainstream value in the field of English
instruction. The central philosophy of this
method was the key concept of “task.” As the
method eamned more and more popularity
among the English teachers, the interpretations
of “task” became various with different pro-
posals. For definition, this author adopted the
following concept: "the target language is used
by the learner for a communicative purpose
(task) in order to achieve an outcome" (Willis,
1996, p. 23).

Regarding the TBLT, there was a
three-phased process including pre-task, task
cycle, and post-task. The pre-task phase was to
create learning motivation on the chosen topic,
and prepared relative sentences for fulfilling
the need of the task. As to the task cycle, it
referred to planning and report of the task by
students who worked in pairs or groups. The
final phase in the framework analyzed the
syntax, meaning, or function of the language
which have been used during the task exercise.

The advantages of adopting the task-based
language teaching might be narrated as fol-
lows (Rooney, 2000):

1.Allowed for a need’s analysis so that the

course content could be matched to identify
student needs.

2.Had been supported by empirical re-
search findings which recognized this
classroom-centered language learning re-
garding materials design and methodology.

3.Allowed evaluation to be based primar-
ily on task-based criterion-referenced testing.

4.Allowed for form-focused instruction.
There was now considerable evidence par-
ticularly from research studies which have
compared naturalistic L2 learners to instructed
L2 Ilearners that form-focused instruction
within a communicative context could be

beneficial.

Summary

As the author reviewed the English
teaching methods, the embedded intention was
to associate my created RAR teaching strategy
with existed approaches for achieving the ef-
fectiveness in the form of cooperative learning.
Total Physical Response (TPR) method could
be adopted to mobilize students in performing
certain missions. For example, teacher might
invite students to act out a police-chasing-thief
show by giving them road-running directions.
Besides, Task-Based Language Teaching
(TBLT) approach was suitable to be adopted
for designing a task and challenging students
to cooperatively complete the requested mis-
sion for finding the answers or solve the prob-
lems. By promoting the teamwork action,
TBLT approach was compatible with the con-
cept of cooperative learning which effective-

ness had been verified in the Teams-
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Games-Tournament (TGT) and the Student
(STAD).
Therefore, the author’s RAR teaching strategy

Teams-Achievement  Divisions
intended to combine the good of the above
approaches, and the letters of RAR strategy
were accordingly represented as ‘Rationale
for the topic” which considered learners’ in-
terest to design the teaching contents; as “As-
signments in the class” which echoed the ideal
of teamwork learning in TGT and STAD; and
as “Reflective journals” which denoted the
highlights and defects of the teaching and
learning process for improvement revisions in
the future.

Overall, every English teaching method
had its advantages and disadvantages in the
instructional reality. For English teaching
practitioners, each method could be used as an
available tool for English teaching. However,
there was not any particular method that was
perfect for a teacher, because English teaching
did not merely rely on teaching methods.
Rather, a successful English teaching de-
pended on curriculum, student’s needs, coop-
erative class management, and an effective
teaching-learning relationship. Consequently,
this author considered those factors and inte-
grated them into the RAR teaching strategy to
fulfill a promising English teaching.

Methodology

At the university, I taught two classes of
a selective English course for junior students.
All of the 65 students from these classes par-

ticipated in the study, and consent forms were

given to them for agreement to join the re-
search. Among the 65 students, 51 were fe-
males while 14 males. The RAR English
teaching strategy was adopted for the instruc-
tion through two semesters (from September
2005 to June 2006). During the teaching peri-
ods of the two semesters, I wrote reflective
journals after each class, and asked students to
write reflective joumnals concerning every
taught unit. In the middle of the semester, stu-
dents were also requested to write their indi-
vidual reflective journals to report their com-
ments on this course in terms of their learning
situation, curriculum design, teaching method,
etc. After reading these 65 students’ comments,
T selected 6 students to have the follow-up
debriefings regarding these collected essential
comments. By assessing students’ comments
associated with the current learning situation,
the attained information could answer my
study question: “what are students’ percep-
tions on English learning at different level of
schools?”

To assure the trustworthiness of the data
analysis, I employed the strategy of prolonged
engagement, peer debriefing, and member
checking to achieve the requirements as pro-
posed by Lincoln and Guba (1990). For the
prolonged engagement, I taught the class as
long as two semesters to earn enough length of
time engaging in the field of the research. Re-
garding peer debriefing, main points of the
reflective journals and interview transcriptions
had been shown to my colleague who was a
qualitative researcher for pursuing independ-

ent opinions and feedback. Also, we discussed
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the interpretation of the data throughout the
study. In terms of member checking, the
comments in the students’ reflective journals
were analyzed and recorded into files. For
some unclear ideas in the comments, I asked
students to clarify the meaning of the com-
ments after class or in the interview occasions.
Therefore, with above strategies, this study
presented satisfactory trustworthiness for
credible findings that reflected the opinions of
the researched without biased preconceptions.
As the learning effectiveness was the vital
goal for this teaching design, the formative
evaluation sheet (see appendix) was adopted to
assess students’ learning. Regarding formative
evaluation, it was considered as a valuable tool
to determine whether the instruction is effective
and decide how to improve the teaching prac-
tice, and the feature of the performance-site
formative evaluation could be documented as:
(1) learners’ knowledge could be revealed, (2)
interactive feedback was provided, and (3) in-
struction might be refined (Dick, Carey, &
Carey, 2008). In investigating English learning
phenomena, several other studies used the for-
mative evaluation to judge the learning results
of the researched, and found it a supportive
utility to verify the achieved capability of the
target learners (Lu & Cheng, 2008 ; Zhang &
Lu, 2007). Likewise, the concept of formative
evaluation was accordingly employed. During
the two semesters, students in this study were
required to orally present their learning contents
in the class as the requirement of formative
evaluation. They needed to present twice in one

semester, and a total of four presentations were

practiced to examine their learning outcome in
this course and to revise instructional manage-

ment for teaching effectiveness.
Discussion and Findings

In reference to the above literature, I
presented the initiated RAR teaching strategy
at below with examples to illustrate its desig-
nated elements. Also, findings through the
implementation of the RAR teaching strategy
were denoted in the sections of example units
and in the paragraphs of students’ English

perceptions.

Practice of RAR English Teaching Strategy

To start the teaching, this author usually
presented the rationale of the topic first. For
example, I read a graceful prose and showed
pictures depicting the scenery in our living
landscape to initiate the interest of the prose
topic. Then, I would assign students tasks for
them to work together in the class, so that they
could cooperatively complete their assign-
ments such as writing a short English prose or
finding answers to writing questions. After
that, they made presentations on their assign-
ments, while the author wrote reflective jour-
nals on their reports or acting performances.
As students finished their presentations, the
author made commentaries in terms of their
reported contents. Since the opening remarks
of the topic’s rationale, assignments, presenta-
tions, and ending commentaries of the reflec-
tive journal might take various length of time

in every intended unit of topic, I flexibly allo-
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cated different duration of time, from one to
some weeks, for each topic so that the studied
theme could be fulfilled in a learning envi-

ronment free of time pressure.

Example Unit One: Writing an English Prose

Rationale for the Topic

In the human beings’ civilization, prose
and poetry are the tools that people use to de-
scribe the happening events and to express
what Wordsworth called “spontaneous over-
flow of feelings” (cited in Woods, 2002). Thus,
the opportunity to expose oneself in the prose
and poetry is helpful for the appreciation of
the lived experiences. As our living ecology is
full of magic beauty of nature, it will be ad-
vantageous for students to observe the envi-
ronment with which they are living and write
down what they feel with a descriptive prose
or poetry. To promote students’ such ability of
appreciation, they were requested to write a
prose according to the picture taken from a
tranquil moment of the scenery.
Assignments in the Class

As I traveled to explore the geographic
cultures or natural ecology, I carried my clas-
sic 135 mm camera to take documentary "pho-
tographs for my teaching portfolios. Then, in
the class assignments, I used overhead projec-
tor to show the photographs on the big projec-
tion screen in front of the classroom. In such a
technology-supportéd environment, students
were required to write an English prose de-
scribing or narrating a tale about the illustrated
image. The title and the topic of the contents

were not limited, so that creative imagination

could be possible. To provide a necessary as-
sistance, I also wrote preliminary paragraphs
with the title “A Spanish Garden” for students’
reference. At below, the picture had been
shown to the students in the class with the title
and example contents which were written by
the author; then, students were requested to
write a prose based on the image in the pic-
ture.
A Spanish Garden

I am a backpacker traveling alone in the

countryside. With the curious mind, I make an
adventure through forest, lakes, and grasslands.
The view in my journey is painted with na-
ture’s beauty, while the road is extending
peacefully to no end of the earth until I find
this Spanish garden.

The garden is built with marble stones
and a bronze bell is hung in the arch of the
wall. It is mysteriously surrounded with
bushes of wood and fallen leaves. I am won-
dering why the Spanish garden is built here.
Were there Spaniards living in this place hun-
dred years ago? Did the bell ring as people
danced with colorful clothes? What kind of

romance has the gate witnessed? I have ques-
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tions as I come to this discovery, but I find no
answer in the serenity of the vista.

Although I am touched with the beauty of
the Spanish garden, I have to move and con-
tinue my travel. Adieu, I am leaving you there,
but I will remember you forever in my mind.

As students wrote their own title and
contents, some impressive writing works were

found in their assignments.,

Written Piece from S1

The Story of Don Quixote

It is long long time ago,

there is a knight, Don Quixote, in Spain who looks
handsome.

He likes to ride his horse in the countryside.

He always has a dream to fight with enemy.

So, he rides his horse and fights with the castle,

He fails, but he continues to fight...

It is a tragic story for Don Quixote, because he was

in a time that a knight was not needed any more.

Written Piece from S2

White Stone Wall

The wall is beautifully built by the white stone.

It looks clean and pure.

It seems that there is a secret garden behind that wall,
and a fair young lady lives in the garden.

Someday, when the dream lover comes to visit her,
she will appear in the gate and wear a flower on her hair.

When they meet each other pleasantly in the white
stone wall, the little wind is blowing....

And the bell is clicking with merry tone on top of the

wall.

Reflective Journal

With pictures, students were attracted by
the pleasing display of the images. Such a

-31-

delighted emotion always helped to write an
agreeable prose. Further, because there was no
designated topic about the picture, students
were released from the limit of thought and
free to write whatever touched their mind.
They might look at the same picture, but wrote
down the contents extremely different. For

example, some students expressed their emo-

tional sense on seeing the white stone wall,

while some others were interested in Spanish
culture. Although the themes might be various
in their writings, the purpose of writing a
prose has been satisfactorily achieved. As all
the prose were finished, they were displayed
in the classroom for classmates’ reading. This
arrangement served as a function of the prose
forum or literature banquet, and really en-
hanced the interest of students to appreciate
the writing verses of their peers.

Further to the learning activity, students
were requested to write reflective journal to
me, so that I might earn valuable feedback for
improving the teaching practice in the future.
Likewise, there were some appealing opinions
from students , and these comments were ac-

cordingly recorded as follows:

® “I am fascinated by the quiet view of the
picture. It looks exotic to me, because I
never know what a Spanish garden may
look alike until I see this picture.”

® “Why is there a bell on the top of the wall?
We are curious to discuss about the function
of the bell. Is it for announcing the
meal-ready message or for alert of the en-
emy appearance? We have no definite an-

swer in our discussion, but we feel fun in
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the process of argument about the function
of the bell.”

e “It looks a little bit lonely and sad in the
picture. I hope that the teacher may show us
pictures with people and delightful scenes,
so that we may be in better mood for learn-
ing.”

® “I enjoy watching the picture on the big
screen. The words are large enough to read
and the visual effect is wonderful with the
overhead projector.”

o “The wall made of rock is unusual. I like the
construction of the garden, specially the
style of rock. It makes me feel that we are
entering a place of many hundred years

ago.”

e “I have watched Don Quixote and Zorro
TV series, do the heroes live in this kind of

place with stone wall and bell?”

On the basis of above comments, stu-
dents showed a great deal of appeal to view
the picture. The exotic atmosphere in the gar-
den really raised their curiosity to learn other
cultural contexts. As the comment indicated
the video experience associating with the Don
Quixote and Zorro TV series, I collected the
relative data and made supplementary explé—
nations of the swordsman Don Diego’s story
in the Zorro series and the story of the knight
Don Quixote. In addition, I recognized the
voice in student’s opinions, and responded in
the next class that pictures with acting people
in the scene would be selected for teaching in
the coming units. By giving immediate feed-
back to what students suggested in their feed-

back to the class, I found that students were

satisfied with teacher’s caring of their opin-
ions and the function of asking students to
write reflective journal did provide a positive
“double-feedback” effects for promoting the

efficacy of the teaching practice.

Example Unit Two: Guessing Multi-
cultural Matters

Rationale for the Topic

In our daily lives, events with significant
meaning are happening in every second and
may be recorded by picture. Therefore,
through the portraits of the human beings' ac-
tivities, the chain stories can be interwoven
into the heritage of culture in different socie-
ties. To encourage students to learn English, I
selected exclusive pictures that might repre-
sent cultural aspects of American society and
made them become questions of the project.
As said: “One picture is worth ten thousand
words,” I earned expectations for the power of
picture in this teaching unit.

Assignments in the Class

In the class, I gave students questions
with the picture, and explained the questions
with necessary background information. Then,
students interactively responded with their
tentative answers. To increase the rate of the
right guessing, students might generate all
possible answers with their imaginations.
Since the more attempted reasons students
prepared, the better chance that they might get
the right answer. Thus, I always gave students
plenty of time for brainstorming, and encour-

aged them to write down everyone’s idea even
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without the group’s consensus. Through the
teaching process, the students’ responses ‘were
accumulated and some of the interesting an-
swers were recorded at below for reference:
Question: When passing by a house, you

may find the trees beside the house covered

with a bunch of toilet paper. Why?

Tentative answers from students:

1.Protecting the branch of the tree from
winter coldness.

2.Pretending that it was snowing.

3.Make a wish for marriage or birth of
baby.

4.Symbol of peach.

5.The house owner was a toilet paper
agent.

6.Welcome someone to come back, such
as "tie a yellow ribbon around the old oak
tree."

7.Help birds to make their nest.

Teacher’s explanations:
White papering the house is a trick

among young people when they celebrate a

special event; for example, a victory at last
night's high school’s football game. As a result,
the football game members may make a
get-together in the near-by area of the home of
the quarterback or the hero of the game. At
night as the lights of the house are tumed off,
these young men begin to throw rolls of toilet
paper around branches of the trees. This be-
comes a kind of celebration or a memory of
the happy time among the young in the U.S.
From the viewpoint of young people’s culture,
it is a little bit crazy, exciting, and fun. How-
ever, from the parents’ standpoint, this inci-
dent of white-papering may be regarded as a
three-hour’s cleaning up on the weekend, or
even worse if the toilet paper is wetted by rain
and stuck to the branches of the tree.

For students' assignment, they were re-
quired to prepare ten questions with pictures.
In a class of six groups, a total of sixty ques-
tions might be presented for such purpose. For
the convenience of the procedure, an answer
sheet with question number from item one to
item sixty should be designed beforehand.
Thus, each group might write down their an-
swers as the pictures of the questions were
shown. Occasionally the obstacle of explain-
ing the questions in English occurred, students
might be allowed to explain the special terms
in Chinese, or gave hints for solutions to the
questions.

This teaching unit with about 10 picture
questions might continue for two weeks. In the
first week, I presented ten questions with pic-
tures. Questions were explained in English

with background information such as when
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and where they were taken, or the special
event that happened in a specific city. After
one question was explained, students were
asked to write down the possible answers by
discussion with their group members. Since
multiple answers were allowed, students were
encouraged to brainstorm with their peers to
get tentative answers as many as possible, so
that the chance to get the right answer would
be raised. In the second week, students
brought in their English-typed answer sheets,
and checked the correct answers one after an-
other with the picture explanations. Then, all
groups summed up their total scores by
counting the correct answers, and the winners
belonged to the‘ top three groups who acquired
the most number of right answers. Because the
winners were credited for their final grade of
this English course, students made efforts in
striking up every possible answer and trans-
lating it into English for their database. Thus,
students were motivated to look up English
vocabulary; and interested in recording cul-
tural phenomena by visual images.
Reflective Journal

When I presented the picture questions to
the students, it was worthy to collect tentative
answers from students. After requiring them to
write down the answers, I might encourage
students to generate imaginative ideas. Some-
times, these ideas were just amazingly popped
out, and surprised me. From such spontaneous
communication between students and me, the
difference of the culture awareness might be
perceived. Therefore, it was really recom-

mended to record those tentative answers col-

lected by students' discussion, rather than just
check the correct answers. In addition, the
pictures taken by me, rather than pictures from
books, made students feel close to the original
photographer when asking questions about the
pictures. Therefore, I felt that it is a plus to
earn picture-taking knowledge to produce
persuasive photographs for the teaching prac-
tice.

Furthermore, students were asked to
write feedback for this unit, and there were
impressive comments from students such as

following:

o “It is fun and nervous when my group
members discuss many answers and are
unable to determine which one is correct.”

e “I like the pictures because they make us
feel curious about the American society.”

e “My group members have a good time in
discussing the possible answers of the pic-
ture questions. Although we do not get good
scores as I announces the correct answers,
we still think the activity is good for brain-
storming and relationship of each other.”

® “We like the guessing picture program. It is
so interesting to know American cultures.
We like to suggest that next time we take
our own pictures in Taiwan and ask class-
mates to guess the answer of the picture.”

e “It sounds wonderful to travel to other
country and take pictures to show people
about the customs and cultures of that soci-
ety. We hope that we may have the luck to

make this ideal come true.”
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Practice of Formative Evaluation

In order to assess students’ learning out-
come, formative evaluation was employed to
individual student during 2 semesters. Based
on the learning contents, students were re-
quired to make a six-minute oral presentation
in the middle and at the end of the semester.
Their presentations were evaluated according

to the learning objectives listed in the forma-

tive evaluation sheet. Each student might try
to meet the requirement of the intended objec-
tives and got a score ranging from 0-100 de-
pending on how many objectives they had
fulfilled in their oral reports. As there were
two formative evaluations conducted in each
semester, a total of four evaluation average
scores were shown in Table 1 to display stu-

dents’ learning consequence.

Table 1 Average Scores of Students’ Formative Evaluations
Semester One Semester Two
Ist 2nd Ist 2nd
Evaluation Evaluation Evaluation Evaluation
Average Scores
82 84 87

(N=65)

As seen in Table 1, first evaluation re-
vealed that students’ fulfillment of the per-
formance objectives was averaged 82 scores.
Referring to my grading sheets, I found that
three most unsatisfied objectives were: (1)
speaks with fluent English; (2) maintains eye
contact with the audience; and (3) provides
good quality of audiovisual aids with English
pronunciation or subtitle. For the first issue,
some students could not speak fluent English
and deliver their speech with some “filler
words” such as “um...”, “you know...”. For
the second problem, students might be nerv-
ous of speaking English before class, so they
were timid to look around their classmates and
failed to meet the requirement of making
eye-contact with the audience. The last issue
occurred when downloaded videos were

shown vaguely due to technical reasons.

However, in the second evaluation of the se-
mester one, students got improvements on the
average scores probably because of the fa-
miliarity to the presentation style and re-
quirements. In the third evaluation, the aver-
age scores were on the point close to the sec-
ond, while the last evaluation portrayed the
highest scores 87 which presented a satisfac-
tory English performance of students; this
might reflect the fact that they felt more easy
to speak English before class, and accustomed

to retrieve good-quality visual materials for an

effective presentation.
Students’ Perceptions on English
Learning

In order to know students’ opinions about
studying English, I asked students to write

individual commentary regarding this course’s
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curriculum, teaching, and learning atmosphere
in the middle of the semester. Then, I read
those feedback of 65 students. From the com-
‘ments, I came to understand the strengths and
weaknesses of my teaching, and picked 6 stu-
dents for in-depth debriefings to clarify some
essential points of students’ feedback. As
claimed by Dick, Carey, and Carey (2008),
such a formative evaluation was effective to
collect comprehensive data to identify stu-
dents’ past learning experiences and current
responding attitudes for teaching innovation.
Consequently, the perceptions of the taught
subject could be associated with possible revi-
sions of the continuing teaching strategy.
Likewise, I interviewed 6 students to have
in-depth debriefings about students’ essential
feedback and encourage the interviewees to
compare the English learning in my class with
their past learning experiences at the elemen-
tary school, junior high school, and senior
high school. Then, the overall 65 students’
comments were synopsized with the interview
highlights, and the gems of the results were
listed at below to reflect the students’ English
studying status:

® “In reviewing my English learning history, I
like the time at the elementary school best. I
love to go to cram school for English class.
Teachers there are very nice, and teach
many lovely English songs. They are very
kind and never scold us if we make mis-
takes in speaking English. So, it is my sweet
memory to study English in the cram

school.”

® “It is a happy time to learn English in the
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elementary school. No grammar, just con-
versation, cartoon movies, play, and games.
It is great!”

o “I dislike the days in junior and senior high
school, because there is English grammar
and test every week. It is so different from
those English classes in the elementary
school. I hate the English test every week,
and feel sad to be forced to memorize so
many difficult vocabulary.”

® “Why can’t we just sing the song and play in
the English class at the junior high school?
I feel that it becomes not interesting for
learning that language.”

® “My English teacher in the senior high
school is humorous. He emphasizes the ac-
curate pronunciation of the K.K. phonetic
symbols, and tries to promote our English
learning interests by asking us to act out in
the English drama. The drama is fun, but I
still have a hard time to get a good score in
my English subject.”

® “Before I take your class, I have not really
studied English for two years at the univer-
sity. I think my English ability is leaving me
every week. But, my hope to learn English
comes back as I learn English in your class.
I want to give myself a try to study English
hard again, so that I may challenge the
General English Proficiency Test.”

® “I intend to study English with efforts, but I
can’t find a good friend who is serious to
learn English as what I do. It is sad to see
some roommates who just forget English

day by day.”
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® “We need more good English class in the
university, because English becomes more
and more important for international com-

munication.”

Based on students’ interview comments,
the English learning experiences are henceforth
illustrated as a diagram at below. The diagram
consists of three phases of the students’ English
learning experiences: (1) merry-go-round, (2)
back-to-the-grind, and (3) flying-over-the-sky,
to-be/not-to-be, crash-to-the-ground. To intro-
duce this diagram, I assert that the first phase
“merry-go-round” represents the English learn-
ing situation at the level of the elementary
school; the second phase “back-to-the-grind”
represents the time at the junior and senior high
school; and the third phase “flying-over-the-sky,
to-be/not-to-be, crash-to-the-ground” represents
the university level.

For further explaining the meaning of the
terms, I claim that students at the elementary
school are learning their English happily by
singing songs, playing games, or acting in the
dramas. They are as happy as riding in the

merry-go-round. At junior and senior high

sky

schools, students begin to suffer from difficult
grammar, vocabulary, and examinations. They
need to prepare for the strict English test every
week. The situation reminds me of the terrible
experience in preparing for the Part A Quali-
fying Examination for Ph.D. at the University
of Texas at Austin. During that period of time,
the Ph.D. graduate students called it a “grind”,
and studied hard together, took a coffee break,
and then went back to the grind with a sad-
dened heart for the big test. Therefore, stu-
dents of junior and senior high schools are in
the same grind situation to prepare for the
weekly tests. Regarding students at the uni-
versity, they are in a diversified status. Some
successful achievers continue to study English
hard and enjoy the pleasure of learning like
flying over the sky, while some others may
lose their learning interests and simply crash
to the ground; between these two categories, a
great number of students belong to the group
of the to-be/not-to-be, and wonder if they
should strive to be superior in English, or just

give up learning English.

fly-over-the-sky

merry-go-round

back-to-the-grind

crash-to-the-ground

| land D~
' elementary school middle school university
level level level
Figure 1 Diagram of English Learning Experiences at Various Levels of Schools
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To sum up, students were usually used to
the teacher-oriented lecture approach in their
past learning routines. However, the example
teaching units in this study offered students a
lot of interpersonal communication with their
classmates. The class atmosphere became dy-
namic with students’ discourses among them-
selves. This also promoted the interaction be-
tween students and me. From the pedagogical
viewpoint, the upbeat learner’s enthusiasm
and the positive responding phenomenon of
the class would always lead to an effective
teaching (Exley & Dennick, 2004). As the
reactions from the students were so appealing
in this study, the results corresponded to the
past research that enhanced the power of vis-
ual aids in class presentation (Lu, 2006). Thus,
I proposed that teacher might utilize the
strength in audiovisual supports and requested
students to present their reports with the

PowerPoint slides or video films.

Conclusion and Suggestions

After the research had been carried out
for one year, several conclusion and sugges-
tions were accordingly attained in the follow-

ing sections.

Conclusion

As a teacher, I intended to understand my
students’ English learning experiences and
acquired instructional effectiveness in my
teaching. According to the process of the re-

search, some conclusion were drawn at below:

1.Three phases existed with my students’
English learning experiences: (1) merry-go-
round at the elementary school level, (2)
back-to-the-grind at the junior and senior high
school level, and (3) flying-over-the-sky,
to-be/not-to-be, or crash-to-the-ground at the
university level.

2.Lived experiences of the teacher could
be utilized as the rationale for designing Eng-
lish teaching materials.

3.Assignments in the class provided stu-
dents with hands-on English learning activities,
and facilitated them to become active partici-
pants, rather than silent recipients.

4.Students were motivated to learn the
contents by showing them photographs with
the assistance of instructional technological
equipment.

5.Students’ reflective journals enabled me
to revise my teaching strategies and to achieve
the “double-feedback” effect.

6.With the RAR English teaching strategy,
the interaction between students and me was
satisfactory, and students expressed positive

attitudes toward English learning.

Suggestions for English Teachers and
Researchers

According to the process and findings of
this empirical study, several suggestions were
recommended at below for English teaching
practitioners and researchers in the academic
society.

1.The teacher should ensure that each

student writes his/her reflective journal, so
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that the need of every student in such RAR
English teaching environment could be taken
care of.

2.After examining students’ reflective
journals, the teacher had to give timely re-
sponses to all of their comments, even some of
the comments did not conform to the expecta-
tions of the teacher.

3.There should not have a time pressure
regarding the progress of the teaching unit. If
one week was not enough for students to
complete the assignments or presentations of
the designated unit, the teacher would give
two weeks or even three weeks to complete
the contents of the learning, rather than hurry
up to quit the unit by interrupting students’
group discussion or oral presentations.

4 For future study, the researcher might
invite observers to sit in and write observation
notes. Such data would enable additional tri-
angulation effect with the teacher’s fieldnotes,
students’ reflective journals, and interview
transcriptions.

5.To increase the extent of the data col-
lection, the questionnaire method might be
added in the duplication of this research. Some
dependent variables of the questionnaire could
be derived from such a study and acquire ex-
tensive data for promoting the instructional
effectiveness of the RAR English teaching
strategy.
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Appendix

Formative Evaluation for Presentation

Chinese Name of the Presenter:

School Registration Number:

Subject

1.__ Provides appropriate contents.

2.___ Gets point across with smooth transition.

3.___ Presents additional resources for references.

Manner of Speech Delivery

4. Maintains eye contact with the audience.

5. Speaks with fluent English.

6. Avoids use of “filler words” (e.g., “um;” “ah,” “you know,” and so on)
7.____ Speaks loudly enough to be heard.

Supporting Elements
8. Provides good quality of audiovisual aids with English pronunciation or subtitle.
9. Promotes audience’s interest.

10. Finishes the delivery appropriately within the given time period.

Scores:
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