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Abstract

The utility of game-based learning has been confirmed in many educational studies.
However, it is seldom seen in second foreign language learning. Therefore, based on
the control value theory of achievement emotion and theory of multimedia cognitive
learning, this study applies a digital game APP to help Taiwanese to learn Thai characters,

then to explore the learning value. A total of 162 adults participated in this study. The
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teaching experiment lasted 4 weeks, after 4 weeks, participants were asked participate
in a questionnaire survey. After AMOS 20.0 statistical test, the research results showed
that Thai language learning anxiety (TLLA) is negatively related to gameplay interest;
TLLA is positively related to gameplay anxiety; Thai language learning self-efficacy
is positively related to gameplay interest; but negatively related to gameplay anxiety;
Gameplay interest is positively related to learning value; on the other hand, gameplay

anxiety is negatively related to the learning value.

Keywords: self-efficacy, Thai language learning, gameplay anxiety, gameplay interest,

learning value



T T
iy B

90

W% His

e R EER MG PEVRHREEEN TR  FRENEEENE _FESE
EZERIEZ (Hong, Hwang, Tai, & Chen, 2014) ° DIZSURSE —ESEE B - 3
FEEEA BRI F R B2 EITE - DLUEAHRRIE R i R = (GGREEERE « K -
=IAH 1 2019) -« Ht - HEEEESESAZEEN T - BYEEETFREEE
BRIt o @AM - fEsEt SIS BRIEA SRR - LA E E ARG
XA - HiE LN R B E BRI ERIE 2 (Park, Plass, & Briinken, 2014 ) -
M HAEFEANE E2E M5 (cognitive-affective theory of multimedia learning,
CATML) (Moreno, 2006 ) $2H1 25 HG B2 0 B 07 5% & 2 B2 S A8 I BB R
FERR o AR 2 — S E R - AR FERF R — 3% RO Touch 2B 14
LEERAPP - HETTAHRARS HI B[ R 3B S ket - B E » OTouch/2iRr B2 B A Ak
MBI REE R —EE SR - R E BRI E R - #FFeDlE-R b
H G AT S HERERE - HE A E F i B a6 S RO R IR SRS - e s
FEA IEA M RYREANELE B2 Bk =2 R - MR & CATMLA & A TTRE
IR - BT HAM B RGEHS  EMESHELHEEE BN T - SRS
A f B ANE] 43 (Miinchow & Bannert, 2019 ) ©

OTouch/Z2 —FEIE N A RIFHA - EBSEEFAI - TR =8REF 12
TLEREEPE M =M TR ETE R (FFRE SRR —FE T
H) o MEERRAYHEEFES] » GomilaBdCalvo (2008) HURFFTCENIFRRBEEIAZE E1F
FA HI B R ) N A 1T 5 AR FIERIRFFE R ) T - R SCF 2B FAEBLOTouch Y
FNELE B L (] 2 B E— R -

TEERAT B @R O BRI EE M (Control value theory of
achievement emotion, CVTAE ) W] ff fEEL 1 3 50 W B 2 i R 22 BE A (Pekrun,
Frenzel, Goetz, & Perry, 2007 ) ° fKIBRFLEFEIEA (achievement emotion model )

(Pekrun, 2006) - EMAAVTEILIERG (20BN ~ OUREREE ) AIMERFREAN I AGE R T
HWHER - EMHEERMEEE RTE K2 ARBERER (0EE - &
) FREARSEEEEAT] - MR B KRR E R - (e EH 2B BRI
TTEAEAFFEZE (Pekrun, 2006) - HEMF L » FEERVEH I Z H BSARELEHE
EEMNZO/ERS S [#HEIEFEERERH (Mullins & Sabherwal, 2020) ° JRE[
CVTAER B 2 H el B =N i IRIR R R (W R BRI S B ) R P |
RAVIERE ) - HAERE ARG T - B EHAIE IAEE (self-efficacy ) H{FHEKEE
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WHIEA A O E B - M ZRAIEE (perceived value) (Luo, Ng, Lee,
& Aye, 2016) - Bif5eiEH - HEHIEEHE R AIELERE (achievement emotion )

Al AT ER R EL R - 15 RE R THIHIZEIR (Artino, Holmboe, & Durning, 2012) -+ {HfE}L
ol I JEFICVTAEZE IR U s 2 E VG S - Al D+ B
7% 5 NIMAWEE SO Touch W BV G » HE—F 2 ITREE HE - BIELEE » TEEX
B~ SHER R S R EE R -

Rl > SRR

TSGR [T 768 1 7 25 s B R B B st B SR B BRI TS Y - OB R S AT e
[FIRYE i EREE ( Pekrun, Goetz, Frenzel, Barchfeld, & Perry, 2011) - #FHCVTAE
(Pekrun, 2006 ) AL RO RF AL B2 il 17 8 Bl B2 42 B2 R B2 22 it & [T IR 8
HIZERE (Acee et al., 2010) ° fKIEL - AWFFEEEHEHEEAHRVIZE - $EH N YIEIA
W FEAEBARIF9E 8T -

— RYESKERE

it s RE R E R ML EENEE S - B R A AT A TR I B R 4%
(Horwitz, 2017) - fEEREE _FEEN - £ - BEHERRERY - J12%EEE
Z 315 (Macayan, Quinto, Otsuka, & Cueto, 2018 ) » FFZRINERIIMICEI - £
e E REELEHFE (Horwitz, 2001) ° MBS FERHTE R HE R Bl
FFERIRERFE B EL RV AR & 15 44 ( MacIntyre & Gregersen, 2012) ° b4k
FrARE S I E BEMMREE S B E A ETH & E 2SS 52 E 1R (Thompson
& Lee, 2014) ; Bt - HFLEEEESE2EF - EFFEERZIEZEM (Hwang,
Hsu, Lai, & Hsueh, 2017) < RFE S BRI E R S H e R R e A IR E E
AR ERETHBASE (Liu & Li, 2019) - BIRDIRERE _FEEWRESERZ
WS RN ARG ARIRZE + I - AReFoEsF B REE 2 E IR AVEE S R (DU T fifEeEs
SREE) EITHE

— RN BEBREE

Hf¢Bandura (1977) et HEAEELAZK » H B BEC AR g L HE 5T
HEE Z%# IH (Mauer, Neergaard, & Linstad, 2017) - HIRWEEH EE B AME EH S
REMUTIEE & EMMERETEIN EEIEE @ SEREC AR IEHSERES
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SKHYA » EEARELEERE H CRE IR ABEEZJT (Usher, Ford, Li, & Weidner, 2019)
AN MR E - EkOF B BAEERY 2 A F AL B E PRI o & B s e
RRAERS 5 RKSP B Bk pe Ay B2 A4 Rl Al gE#E R ERSEAY S22 B £ (Zimmerman &
Kitsantas, 2005) -~ M5 555 2 E AT H BUEERA - AEIRE R E
ARES BEJIMI(E &SN (Kim, Wang, Ahn, & Bong, 2015) ° SBFEEAETT H BAUGER
S R B BN A T ANEERE A A st g AR B T - AN - Bz B E
H PR EE B B T A B B BN e RUE 2 YRR (Truong & Wang, 2019) &
M- 155 GRS 2HE T = N HBREERII T ARA IR - THEMERCEH -
BN EEEAAEREEE P EHRUERESBRY Gt iER2%E - HREAER
S M B M E R E 'R AR - BRI SR AR
BHEEE (DUTEREEIERGEE) - KB EH BN R EEEIER -

=~ DEEREEER

B R 2 R P AN 588 4~ BRRF R (RS A e PR R BEH AV A A B #E (Hiidi,
1990) - & ANHFFE AR AEIESR (Krapp, 2000) - HE—MHOHEREE - g
5 [N [E A e g 9 AFTER B N AR AN A 2 (Hidi & Renninger, 2006 ) ° [E] HF
W R R —TRIEARER (Fryer & Ainley, 2019) - BELERAI(E FH 2 8 22 0 B B
KRR - e NP R - mlrEOR A58 R B ARG ~ FoRe Bl e ha

( Silvia, 2008 ) -

Tl E% U R B E R RE A RE Ry 2 — T B SR R (Ainley, Hidi, & Berndorff,
2002 ) - Bhandari » HallowellEZCorrell (2019 ) iff 928 B8 e Y 85 3151 &1 2%
W EERFFEREENZ 2N B PREREEF R SR EREER - 555 2
AAEERE YNGR —REE I - HIFIFZIZ] (moment-to-moment ) HYTESRELER - AJHE
FrEERIRF AN - Atk EAEEGET TR - HBERZREZR (Fryer, Nakao, &
Thompson, 2019) ° HMCARFFELIEE B AR SCHFERELER (DU EREEER ) - SRET8E
F ¥R FH O Touch R 28 S - 52 82 I Y B ER K AT -

70~ BsEL R

ERgRHEEEERAERERNE  HREELERGER - EREWEFRMEE
5 B AR SR ARSI - M e IR - F80USE - Eie - FHHtEFHE AR
FHEZ (Pichette, 2009 ) - RIEA—TH—EHEA (person-artifact-task model )
( Finneran & Zhang, 2003) - EEGETE A R — R YHERE S ER AT B
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1ML (B R R B B Y% (Hong, Tai, Hwang, & Kuo, 2016 ) ° it AJ#E
i B (person) fEOTouchifEE% (artifact) BT & (task) H o KL
TERETRE - A R AV S R R & & tyS 618 B i B R B A 15 BN € (Hurd,
2007) - GRS - AMERE—REAR TAER - @ g REREE - FES
ME R ANMEREE A B e EFEEEE E (Saadé & Kira, 2009) ©
S EmEMTRER - AR BAIG A RO SR - PIPEE E A —TEEE N RAY
JE ST SRS T ZE 2B £ 58 ( Bonnaire & Baptista, 2019) ° (K[t » AWZERYFEEHER
& A AfEBTOTouch BB FERE (LU N R ISR ) -

h -~ BESBEE

W EERIGREE P E ZE N BE TR R - W55 5 2 T T i 82
FREA B SN EEETT B AR EE - MO E R AR ORI E B2 — (Doering &
Veletsianos, 2008 ) * HIREILEE IS E RN - AEEEER - MEEE RE
FI B B e g2 7 5 R A BRI R S E B TE M52 2 (Cheng, Lin, She, & Kuo,
2017) o (K[ - R RS R A DAE SR R AN RRERIRE S - /0 45 0 o R B AU Y S B
(Sosa & Lagana, 2019) - 40 - E2EN(EEE FISEREMAIRE S WV
EE  EEREE T RIEIR RIS - TRRER R - AT AR E G IR
(Ferdinand, 2019) -~ % AT E R B ALEBAOEE - (HILEERZ Bk E T
M RO B BE TR RS 5 28 ¥ AR E E #5258 (Godwin-Jones, 2014)
It AWFFEDIRC N BB R EE (UM EE) - R E B RE
FHOTouchfiA 28 S 5222 & I Y (B IR AL

2 -~ Bt
—  EEHRELNEE E

EEEBHAERERE g2 EEEHEEREMIEE (Ben-Eliyahu,
2019) - (MG LB RKE R EA Fr A8 - W RERY R 4 B L EE Ay il [ B K
(Alrabai, 2011) ° K[ - JHERNLERYEE S FaE T E B 224 0 N 22 ) Bl e Bl )y
77 (Sellers, 2000) - [FIHF » Bl 5 Ry 2 — A Bf% (Krapp & Ryan, 2002) -
TEMEE R IGRAIZE T - B iR 383 T 8 A MR (Liu & Chen,
2015) - SNETHTEIEH @ GBS FEEHEEEE 2T AR (Liv, 2010) - #24
AT SR R R A - MR E BB /K SEt @K (Hong, Lu et al., 2015) ° iff
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BB FE S SRR S - A2 HEEHYSEER (Chen & Chang, 2020) ©
I » R HEFH OTouch AR ST 52 B2 Iy - 35 5 RS 2 15 P A B AYE 5
BER - se AT FEEREAn T

H1 : F 5 EEEES B 2R -

— - EEREHEERR R E

BE SRR E F ARG ERY%T) (Abu-Rabia, 2004) - FEE fEEHLIE
HREES AT TS ESR (Horwitz, 2001 ) » HMEHE I HER S & )5 2
ELEFERE (Maclntyre, 2017 ) - MEEEHER B —EERAGIRE - —FREEHIZ
#€ (Liu, 2012) - E/KSPRUERBEHELSFE L HERE - R INGEE Y EHEHE
M RN ERE - ATRESTRIF A M~ B AN ZE M KB N EIFT S (Suleimenova,
2013) - B - 2EEAINGEER G EE R INEE Y REEER (Chen,
2018) - (Al - FEEEEAEE - WTRESRLITEEER - AR 2E
H A EF OTouch A ZR S P52 M I - 35 5 FE R LG BB &~ R RV RAfR - HREs
AR

H2 : GBS R EEEER 2R E -

= BN EE R E

PO H GE I L 1 R R I 2 A ERAE Y ( Dewaele, 2005) » —{AAMEBEHCEAE
H F 5 AR B RIRE JI0G - st & DLE B ~ A SR H iR A 8 1A H 07 ff  TR 2
( Wilson & Narayan, 2016 ) ° [Kl[tt » fRIELinnenbrinkEdPintrich (2003 ) HYEHEL - 5
WA BT HREMAERR A ~ 1T R AIEIBE [ - T2 A B EEERE © [MFryerki
Ainley (2019) #8H - EHIEIEEF LR LI HAH A RITR - 5990 - fEBE It AR RS 22
EHIMFFE R ER - B ERRGERLE B LR 23 (EFHEY (Hong, Hwang et al., 2016)
TR K EEE ¥HE B PO RER It R B oVl - JREE B HIAERS (RS
S BHRAREEHE ) 2RI Al R ae ST - RIEE Bk Ay Bk o] DLHERF e X
(Evans & Boucher, 2015) ° OTouch A& FHE ) 2 IR HEEE AT DLEHEERY » 55BN
A EREEEASEEE - RIEHRANZR SO E TR § KIL - PR E R
B BRI AN AR AR B PR RERI R B E B R S NEE A R - A
FefRaR AT ¢

H3 @ BN REENE S 2 o2 -
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70~ BRAEEEHERRRB R

HIR e R B Z R M TFEEE - EEWRE S B B R a1y & B
FIERAVEE R (Caprara et al., 2008) © /57K H HANGE AT RE S BB {E =
R E I A PRER I E IS (Baron, Mueller, & Wolfe, 2016) -+ HE /K FEEMAEEE
WA B HUTG & ES NS (HLEEE - EEEE - 2018) - [IIF » HIEEEFE
B YUIMERE (Abdous, 2019) -+ EHGEEREHE LR REEMIERE (Bembenutty,
2009 ) ° Wischle + Allgaier » Lachner  FinkENiickles (2014 ) B - £#27F
B HEARE RIS R R - S50 » iR B RS H e B R R R 2 T At
B (GEIETESE - 2019) ° @ HHRUGERYE A B HRE H FFEH] - TR Tl S5 I L
NEHBEENES - sUHBERERE (Kihn et al, 2017) - kI - FEIRCEY
Y E B Re B E E F O Touch R ZR S 2 B2 8 I B I A HUEE SR EE AR R - 12
ATRZE ez T

H4 © HEHRESEE R 2 A% -

5 ERREHSEEETE

BTl 15 JEK P DA B2 AR B B2 R R B2 Al 7 AR 5 K522 (Pekrun & Linnenbrink-
Garcia, 2014) - HERIEFIERE - 858 2 A0 22 B ] 6 50 IS B S 22 1Y 2L R
(MacIntyre & Mercer, 2014 ) ° {EEIRAVIHEZ(EEREIE - (60 S S B e 5
FIEER - REMRERE SR DI E () - W DIERE T AR 755 B R
BE% ({E{H) (Hulleman, Thoman, Dicke, & Harackiewicz, 2017 )  [fj1E[0) & & & 1
GREZEZR (Lin, Chao, & Huang, 2015) - WF5eiEH] - E24E p Sl A B2 35 220l
B EEE ZWIREAR (Frisby, Weber, & Beckner, 2014 )  #J4ABERFER] T 5 EE
(Fryer & Ainley, 2019) ° &2 BZMELG Bi7AY B RIENSZ IR - Sy BEEH 1 IE A5
8 W E EREAE A BRI HIFRECIEELMEE (Chen et al., 2016) - [RGBl
AR LI (EE (Harackiewicz, Smith, & Priniski, 2016 ) © Br#f{i7 i 5k H SR n] 5
BN RIFRHITIRE - AN ERFER - R R A RO R RIE7 (Anguera
et al, 2013) - [KIL - RAFHSEEELER - RIREH BIRIET B2 EERY AN o BT
FEREIRET B2 B H R E I O Touch iR 28 U B2 B2 IRy - 305 gk Bl i Bl 22 5 ({1 . [T YY)
BAfR » HAREATT

H5 : HE R B2 B EH R R -
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I\ BEERHSBEELEE

BRI E LT SRR R /K HERE BRI IR - DURAN R E S s AU TE
EITRIE - RN ERY AR (HEEeHE - FE3aEE - 2018) - AT EL AR
e s B MM 2R SRR %Y T H Al sE S fHBEEE R (Suleimenova, 2013 ) ° JEfHHY
THkE (ANEEEERE ) HImJpeE s B R R ( Hwang et al., 2017) - WFgRHEH - B4
(Y HE RS A2 e ol 2 A B JRUEAT ( Tuncer & Dogan, 2015) o RS A28 25 1 S50 5%
IR P RERI T TH PR BRI R158 ) - DIBUA A S WiEtazlz sy (Bt sE R E & i
PIFmEE - L2 E2E (Schoneveld, Lichtwarck-Aschoff, & Granic, 2019 )
BfEPERHEE TR EEE MR - PSR ARG HEE R E LA E

( Abu-Rabia, 2004; Lin et al., 2015) < A1k » $EETHRSCER Y F HEH OTouch A AR SCF
BRI HUIE ISR PR R B B R (E (E O RERR R (T - ISR AR T -
H6 : EEMEREEEEEEH A E -

+ ~ HEE
TEL R EEF - (B RGEEET IS RGE % A ML rl (e L R R B R IRRE E 4=
e EREE B (Park, Knorzer, Plass, & Briinken, 2015) * AKHFFERIBECVTAE K&
CATML - Z%E 7 {E #5 E I FE B SRR » SR HENTEIFSERER - Rt 9T i =(a |l 1 Ay
ﬂ_‘_\‘ o
K~ piseatat
— N BEEF TR

OTouch 5 7£5% 8 (R B VB FURIEL - s LR EEHIRCIEEI SR - B A FER

FERIEECT A - RO AR B B - TR A IR - B i
AE PO B (] PO IER B - A2 -

AER2FR - R R =P - Pkt - B IEEIE - Bua AL IR E IR
A - SERRTLREAYRETHECET © fERflh - Bus fERZACES H rT DASERRAEIE - FIAT -
FREDIREE T, AR FREREERE - AEE T, TRy T
WRIERCE - iR T RIBEETE R L = (H BA — Pk IS = -



BB RERE ' FEERE - BIEE
HNBRRBRAZRBBEEZEREI 97

Ell:l l:l \\E

B1 HERER

AWFEEEIEMR T - BEEEICTHR AT e — TR R ELEE T Bigs
X (—) ) AREFRSE2E > FEGE iﬂfﬁ,\{ﬁ T R ERGE R
FERLRAR] - B BRAGHT AR L T - RS B ESE Br20 7 $# A OTouch APPYE fs il
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—ENARREANEEE - ARG DG R R TR AEE -

= MRSEE

Westland (2010) FERFEFERE HREBAAIIZES - TBERZE 2 MMHEEEN SR
FEAE RN AR B/ VRS » T Westland 2 H—IE /A R B BRI S22 1Y
BAERRAEYE » AR Tn = 507 — 4500 + 1100, HonREEAR - 1A%
VE BB TE R T RE B o ARTF SRR Westland FT IR A RS A S AR B E D55 5E
10025 DL _EA 75 & Westland T2 3% -

AR 2B E 194 A MR ESCEBIRET 3217 » AR FE 2 ELE Ry 162
A BRUBIE83.5% » B/ MEABBHRE At Westland (2010) HYZEER 5 1226
EH IR R 19.945% (EHEZE R 1.4845% ) » HpBEART75 A (46.3%) » £
87N (53.7%) » HHF102 NG T (63%) » 60 1A brid T HGH 5L
(37%) -

fh > W5 TH

AW FEE ARG A HEE R - 6 N A BRI 7E B AT R B FR 3 IR 1T 2K
(AT EFEAN AR ) - BB WA = AR Be A B8 22
EEBEZETR AR EEE - B R = E R S S I EE N FREY)
M TR SR - DUEHEEE R TR 5 B RANKREESE — KAV IR FGE
T3 E - WHXERESANEEHEEN TG ZE 5 MHEEAE L Likert SEER (1
FRIFEARIERSFRIERE AR fERFERYE -

— RIERE

(—) RYESHERE
e EREREEENEMNIEMNERN  EANEE - BRESHEMIEE
(Maclntyre & Gregersen, 2012) * KB ESR - AERE—DESEEER -
DifirE2 B Z W RGE S BRI - EEASRA « T ERIEREEMEERT - m
WEORFEZR SR - bR, -
(Z) RXBHMEE
A5 EHHong » Hwang® A (2016) HISEHRE2EHRUGERSR D=
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S EFHNEE HIREER RS - EE AR ¢ T IRABEFHERSCESE -
PR DASEIFRGAE | o MTHong » HwangH AT BRIV EE H B ZHEE
& (composite reliability, CR) ZEE| .789 » P B IHALE (averaging variance
extracted, AVE ) %] 789 » fHIAMAIZ &S &E (factor loading, FL) /T2 .670~
746 °

(=) 55
A5 EHRHong + Hwang ~ Liu » HoEilChen (2014 ) HYfF gk IR &% - 35

PEok s 22 B IR S PO BB A A - EE A« T RIBEECE R EE
EEN LB A ) © ifHong ~ Hwang  LiuZg A fr 28 2 iR B2 CREF] 805 »
AVE[EEF] 593 » EHAYFL/TH .558~ 918 ©
(M) sBEEERE
AKWFe & fwHong » Hwang » Tais A (2014 ) FYERGEE R EREERL - #EILES
B BTG E O BB - FEE A« T fEEE R IRALE AN & B AR RE
HiEF - GBS RAE ) - MHong » Hwang ~ TaiSE A i Ry sE 2 FE
ZCREZF] 906 » AVE(HZEF] 707 » BEIERJFLSTHY 757~ .899 -
(1) BHEEEE
Ae2HZHERR HRER EEEE (2019) WEEHBEEER @ FELFESHE
FHBEHEEEEEREA - BEHANE © T HE1F "OTouch APPy - FEIFHIR
ARG, - MR S B E R A2 E EE L CRES] 95 » AVEEES
84 » BHIEMIFLSTHY .82~ 95 -

— BB

A FRTE EH TR R — P B R M R R T T2 B - AT e B i df B
[/ INFAS » RMSEARTEL{E FE/INA 100 » GFIELAGFIRYE{E FES A .800 + [FIHF » FLAY
EEE AR S008I - AIETE &R IR (Hair, Black, Babin, & Anderson,
2010) 5 MfHRESS R REE S R HSEMZESE - BEAAEH7TEM ZES/E - HEEKE R
FHOEMH ZE 6/ - JFER LR FH7REM 2 SR8 - B2 B {E FHomE M 257 -

ARWFFELL ¢ R EHERSEE N ZUE (Cor, 2016) - 3 FHREH S5 BA9 T
27% R %27% (EiRsr ) B TEREEETT R IR AR T s B ¢ [HARIR3 (p <
001) - HIBUE B A INTRE - (s A AR S REE S ¢ EE AR AR
WFFERIE R RREE S A MNIRUE (Green & Salkind, 2004 ) ©
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(—) BB
AW ZElEH Cronbach’s affE BRI EL— 2% - FHDICRAEITEE#EES » Hair
F A (2010) 7 Cronbach’s o X CR{EEFFER R 7002 BEHE » AAfFFECronbach’s afE
IR 857~ 914 » CRIESTIX 715~ 891 » AIFKIF7R °

x1
BiEEEERENE DT
HBE REERE BEMEE HEEE HEER 2EEE

M 2.728 3.747 3.683 2.473 .631
SD 0.848 0.523 0.587 0.832 0.645
Cronbach’s o 914 .857 .886 .886 .889
CR 715 .858 .879 .879 .891
AVE .682 .547 .594 591 .623

(=) WBE
AR FERI O E AR HFL{E R AVEHETT5 B3 « T Hair¥ A (2010) 3=/~ FL{E
JERTR 500 » EARA BLATHE(E 2 RE T EE R REMIFR - AR0F2E ik (R rURE B B E)
ELZ i 2 fEUE  IB4) > Hair ~ RingleBilSarstedt (2011) JREEEEAVE(EFE SR 500
ZHEHE s AR FEREE B A RSSUE - AFFERIAVEE TR 547~ 682 > AIFR1AT
T o

B ~ BESERIR
—  BREREER

FRALE D A A B R s B R A 2 [ i 72 B2 % (Stanley & Edwards,
2016) - [MAfETER & S AR AR AL & TE i & TR R E A0 T ¢ o /df BE LA
/A5 (Hair et al., 2010) * RMSEAJE/NR 1100 » [IGFI » AGFI » NFI » NNFI »
CFI ~ IFI S RFIZHEATA .800 ( Abedi, Rostami, & Nadi, 2015) - Jth4h » PNFIEZPGFI
FEAHA 500 (Hair et al., 2010) « AKFICAHEE S HEREME Ry’ = 431.1 ~ df = 293 ~ ¥/
df=1471 » RMSEA = .054 » GFI = .835 » AGFI = .802 * NFI = .848 » NNFI = .939 »
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CFI = .945 ~ IFI = .946 ~ RFI = .832 * PNFI = .765 ~ PGFI = .697 » E R A7 H&
GIEEEEERFGEEERERE . H B RIFryBAEE -

— ~ BED

AEFFELLAMOS 20.0RETTRERIES S - WEFERERA0T « 55 5 FE 58 B EL B i
HEAVE (B=-229*) » EEESEEHEREREGETZE (B=.559%) + H
WA REBLEE B B 2 (B = .646%**) » HIBERNEEER B AP

(B=-271%*%) - EEREEREAEREEETE (B=.265+) - HEEEREEEE
BHEEAPE (p=-253*) - 534 GEEHEREKERIEEEE B RE 1
46.9% * [PFy 883 ; RE S FERE K H R ANGE BB FE R AR T R538.6% 0 /7Ry 629
I % B R 31 % FE TR S R (R (R T s 17.5% » (P 212

f?=.883
R*= 469

559%k
=212
BEEE
R =175

64675

=629
IEEYEERE
R*= 386

=277

B3 HREREEE
*Ep < .01 ***p <.001
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% ~ Bt5eeTi
—  EEARHLHAEZRaTE

Ben-Eliyahu (2019) /<25 FERE Y15 RCHE B oy <7 2 88 B 3o — 18 FUE = T #k
o8 ORI & — e E RS R R E A EFE A — © 20Alrabai (2011) HIRFFEEER -
EREZ RS2SR YN - MmMEHERE - MChanfdWu (2004) &
E—FIEH - EBEEEAERLZHEN T - SR A ETT - ik - REEE
TBERE IR EE - (R MIERIGEAY 2 B - HEEE A2 HhEg - it
SRAETHRIEH - BRI F R EERNIIREME » IR EEHVEER (Chen
& Chang, 2020) - {HSellers (2000) HIZIREREHRNNERGES K& - RIeesE
BhESE i e 2 SR ERLES ] » 5340 - Krapp&Ryan (2002) 8% » B AT #1H
R —TEEEEHE - MLiuEEChen (2015) HIFEHBEIBLEEER ~ M 2R BEE AW
HIBALR  [FIIF » Liu (2010) BYRFZEIRNIEHT - 355 FREELE2 Bk 2 2 AHRT - I
4N > Hong » Hwang ~ TaifLin (2015) HYRFFCIREER - B4R ERIZEE 1
%’mﬁmﬁﬁﬁtﬁ¥%§@ﬁ°%% S BRI e E M
#8 + HE R B B - AR FEAG SRR - S OTouch2 R F % - G5
FE LI SR B S T B

\ EERBHEESEE2RERE

EREE 2 EEERRE N2 EEMI 2 ERZ (Liy, 2012) - &
It BEEARE /KRR S E A R - O N BRI Y
BEHMEGERIZNERE - vIreg REF N R AN -« 2 FRERZ - i ECE AT
( Suleimenova, 2013) ° 534h » Horwitz (2001) AAREFEH - 38 S FERE HEEL T 2 HHA
EESWEEEHXESR > MMacintyre (2017) JRIGH - SNEEEE A AES BrE HE
FLBSES BRI RERE o LA 0 Chen (2018) HIRFSCEE R » HNEEE2 T L/ & iR 5
YNGEEEREEVER - LRI - BB R g FEM B EERE - AR
SEUR  EHOTouchZ2 M R Fik » GESFEEHEEEREN % - MFEEM
BB -
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Dewaele (2005) 3 Fyad HIEIBEL(F B SR 2 FEEEAHRCAY - 1T Wilson EilNarayan
(2016) FR{EEHEMEE B CHE B TREBRIGE I - IS IEE -5
2R B[R] RE RE AR T 00 A PR e RE - AL ¥R LinnenbrinkEdPintrich (2003 )
FrieBish - BESEERI{E M B2 E ZTER0 A ~ TT R B - - SH Rt AR E
FEZH © TMFryerilAinley (2019) HIRFFEENEEE H HeRhae b Bk < 5 2 3 HAE AR
% © 55948 > Hong » Hwang<F A (2016 ) JEF#L BRI T B 2 WIS G SR 8
R B RRUGEELI S B 2 I EAERR o dhenE - FOERE - FEEJRE R E LR (2020)
M TERE E » ek B e B B A R 8k - L rl A EEERE
B REER - g8 B/ B BRRER It R R LG BB - JRBIEEI TS (&
FEEHE BB EHERE ) 52 EHEHIREST » AINEEHY SR ] DIAERF 8 A (Evans &
Boucher, 2015) © AJ R, » SRR E BEABERNETE BIR Pe B BRELER - i AN 7iE
FHOTouchZ & & 3 Fag » B EHH B POAReEhE B 2 BUE 2% -

0 BRMEEHERRE2RATE

Caprara®¥ A\ (2008 ) fEHIH IR GEF B2 E HREFEZ YNGR - ERT
H IR RRE rTE B2 A B I R Bl TR - ) DA RAYEREHERY - Abdous
(2019) 7REEH B TR HEE FEFE R YIMHRE » Bembenutty (2009 ) 5E i H HAARE Fy
RS A MR - HEMRE B R RE LR 25 AR - Wischle
FEA (2014) HUWFFREEI - EHEF B FRAEENRT - TR (E R RV - S E R
REJEK AT RE & o B B 38 152 B = A BB 1 H A (Baron et al,, 2016) - & H FURUAE
A BT S  ES RS (JEAERE  EIEEE 0 2018)  MHkERGE S &AL
fE/& ( Csikszentmihalyi, 1990) - {HKiihnZE A (2017 ) BYRFFEEH @ & H BAEER
RN ERRE B BAEH] » BARE TR A g HBLEE R - SR EEE
HERREE - MATREIR A LEEHOTouch 2 8 R FHEhs - H FRANEERK A
AR HENEERK  BRERAEEEEEREHETE -

h - RSN SEEEEZIRIERLE

MaclIntyre#dMercer (2014) #2HIEINMEBEAIIERER - AJREEE SRR A
TR DUR S EAE B E R B - FIF - Hulleman$F A (2017) fEEHHEAT ]



T T
iy BB

104

SEERARER RS - EE S SO I R — R e Mok - AEMMEERECA]
DA E (B BB - Wl IR G M B EE S T 5 2 REE
(1) > ChenF A (2016) For - & {H i1 15 RAF 1Y BLERESZ I - BB 23 IR
BT o M — R A B9 RIRRAC I8 T B KA 5 HarackiewiczS¥
A (2016) HYWTFEHEET - 3 (B A BRUER rT R 71 S F (B E BT » Anguera®s A
(2013) HYWFFEFEH - W5 Er BT B Y SR A] L2 B A RTRE A ZHAE - A e
B RN DU ARt R AN SER - LinF A (2015) AURFFEEER - #fE
FFIE[) G #E PR T2 E HIROR - M Fryerfi Ainley (2019) $2HHIAA1E S BLER R DIA
SRR HSG B - AWHFEZ R ambs - # IR A RS E EE FH OTouch 22 3
S HEE SR R A - BRI R EE R - R EIREEE
EHLEAE - BrESEGHEEEE R IETE -

I BREEHBEEEEZRERE

HA B RN RY S EE [ EDE BT - A T RE & RAHE B 155 Ry 2 PRk -
e F1I8E 7 - R HE R HE Dzl 5k - Bt g AT g8 R 2L 0k B A
55 - BECNEHEE - AEEHAYZEK (Schoneveld et al., 2019) © Abu-Rabia

(2004) HRRBEHF M AR BEEGHEEZESARZE » M Tuncerk
Dogan (2015) HIMPFEEME—DFEH - BAERNERZEREEAMRA @ Lin%g
A (2015) fgfee a2V e - RRAEMEEEER - ([EErE2 BRI R -
HwangZ A (2017) #E-—FFEH - BEECHVER - TREFERBELENERE
4 o TARWFEHERAIZER » ERHOTouchZ{ B FH » ARNEREMSHREY
LA EEEERA  EnEEREREEEEERHAVE -

— 55

LB GE S 23 (digital game-based language learning, DGBLL ) FEf% A
BEEHRAER (Blume, 2020) @ fEZEHRINDGBLLE A GE S SUERIE RS
eI ED R (Ye, Watthanapas, & Wu, in press) ° THBIERAIFRINERN T =
HETHIFEE R T AR - BRI Z 72 M 3 A E ailE 15, 5 25 s e e S gh oy 2 il 22

(Hung, Yang, Hwang, Chu, & Wang, 2018 ) ° & | Bl S A N Y2 8% -
RESE A ROtER E T FH AR AIEL S R ERIE B - AU B B R EEiE -
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2L EL 1% FUAIZ2 (Hong, Hwang, Tai, Lin, & Lin, 2020 ) - [&|[th » AREFFEERRE
PLIERERZEHIE(EME R - RS R GES R - BIANEE © EEEE B E
Jrd=t

2EEEZBRNE - OHERRER ] DR A S R AN C B H S e

=
g
ai

54N - wfEARStillerESchworm (2019 ) HIMFFERERA » B Z0E 1T Bk 0] BB fH 2
HFEIE R T E. » {HVandercruysse * Vandewaetere » CornillieE2Clarebout (2013 ) =&
T~ BEHE IR R RS IEE BT - (B RH D E R SRR
R T AIERNE E o ARIFFEOTouchHEE R, T2 - (R —fHE RERE - B2EFH N
ARHIMER T~ B REFE-R - ETEFERE - EE2EEHOTouch
APPHYE EEE BRI R PRE B B R A 30 » R IR E S B R T/ 2
B R0 I DU ERAPP B RAFRUEREEIE (M =3.631 ° SD = .645)  BE7n0Touch
HUIET R F &R -

—E=
PERRTERS R AT - RS G BB - I g R - (B
Bor o ZHEEAEETINERENERET - G ERRER (Er 2015) - 0

HREB2NH 2N TR - BE g REER (Su, 2016) - BEEWFLIEH - £
BENEERR » RARNRE R AR - SEEEIEEERRETR LA ST
R (RELE H RS (Chen & Chang, 2020)  SEEHIFEEER DA FICE @ 1]
REE E RS TR S BOEBR N AV - FE LA R R s
E1E -

R B R R RIE A R - BN G EENEEIEAE T
EEIRIS S NE R H % (Buil, Catalan, & Martinez, 2016) » BbRE DUEE Y5 =
YR B BRI B AR TR EE(E (Pekrun et al., 2007 ) © TIASHIZEE & H Zm A8
Bh o pREEEEIER S 0 gREYNERTIRRFNEYEE - RS HE
JEBAEMITRaH - BERE A DUE ST A SIS B2k 355 (Rotgans & Schmidt,
2017) - Bl - AuFze LB EE R 0 EiEOTouch AppHYE FlFEY 7 =
RS HE TR TENVEY - E2EEBEREE R BE D - e e s BT
HE B - BLit - AR M EE B - WEEE R
Bk EHER -
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ZIRNSFERIEAEEE A & BELEES E DR MR 7R E %
ZHIF K Westland (2010) FrfgHAYEEEAHEZE - (At 28 AR EIETT
Zeff] o At - EEEEAERARIETE - AIERNTSTEE - BGEEEE B E A B E R
ARTE AR B A 22 BT IE -

AR FEE 2 E R (ERE £ 2 (Kidd, Donnelly, & Christiansen,
2018) DL - TE(E S EEH N DGBLLAV B A HES - [EATHIHIERE
A AR U R R R B - R Z R - RItE 2 EE e R
HEEN BN E - ERREV RS SR ISR R - o EkE 2=
RERDGBLLAYRZ BN - ILHh - B AR FIF i IR L E 5 2R A

(Stracke, 2016) -~ PRESA[AFES G SR HI S F VA S S EBE - FEINREHRH
Al E A A TR AR UHAE T B B R i ah 5 8 2tk - IRAEWTTE
RIS AR 2R B A SR R R T T L AT -

AT FCERE A D) - BN EEAE R SRR SR  E b Z E F R E R
Prat BEAIFEESFY -

2%k

HEZERE « FRESE C BEAIR C BB (2020) o MEEKE FRIEE © BEEEE - FRATE
fry BE R PR 5505 (305 B H (2 DI T Z FHRBATE - BOERIEFEIT] - 65 (3)
225-250 ° doi:10.6209/JORIES.202009 _65(3).0008
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enhancement in geography board game. Journal of Research in Education Sciences,
65(3), 225-250. doi:10.6209/JORIES.202009 65(3).0008 ]

BLECHE ~ EEEE (2018 ) o SLEEHEEUEEK - B H HOEEEL IR BRI 5 B 5Y
YRR - BB R R 2T o BE RIS - 63 (3) 0 131-162 -
doi:10.6209/JORIES.201809 63(3).0005

[ Hong, J.-C., & Chan, C.-H. (2018). Game performance in covariation reasoning: The
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